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Student Presentations
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Additional resources can be found on the Adjunct Central website at 
http://polkadjunctcentral.wordpress.com on the Student Presentations page 

which is located on the “Teaching Resources” menu.

Why Assign Presentations?
• Oral presentations help students develop skills that their future employers demand. 

According to the National Association of Colleges and Employers (NACE, 2010), 
employers ranked communication skills at the top of the list of qualities and skills they 
seek in prospective employees. Each year NACE surveys hundreds of prospective 
employers and communication skills are consistently ranked number one. 
Communication skills are ranked ahead of skills such as strong work ethic, flexibility/
adaptability, and problem-solving ability (NACE, 2009).

• Research has demonstrated that oral presentations help students learn course 
content. Curto and Bayer (2005) conducted a study involving college seniors enrolled 
in a biological writing course. Students were required to deliver an oral presentation 
about a biological controversy before writing a formal scientific paper about it. They 
found that students who first delivered oral presentations about their issue wrote more 
coherent and organized papers than those who did not. They also concluded that the 
students had a better understanding of the scientific principles involved. Additionally, 
the researchers also found that oral presentations encourage students to engage in 
self-evaluation and critique of their work.

• Doree, Jardine, and Linton (2007) discuss the benefits of incorporating oral 
presentations into mathematics courses. Citing several empirical studies, professional 
association recommendations, and personal experiences, they argue that students 
who can deliver oral presentations about mathematical concepts and arguments are 
more likely to have a deep understanding of those concepts and arguments than 
those who do not. They argue that it helps students develop critical thinking and 
problem-solving abilities. They also note that requiring students to deliver oral 
presentations shifts the responsibility for learning from instructor to student.

• Higgins-Opitz and Tufts (2010) conducted a study involving second-year medical 
school students. The researchers noted that many medical school students struggle 
with applying concepts about gastrointestinal and endocrine disorders learned in 
physiology courses to diagnosing patients in clinical settings. They found that by 
having them develop and deliver oral presentations about various disorders they were 
better able to diagnose conditions in the clinical setting. They also found that students 
reported higher levels of understanding and satisfaction with the learning experience.
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• Morales (2010) noted that oral presentations can increase student desire and 
motivation to learn a given subject. Morales (2010) details efforts at an Oregon 
science and technology magnet high school to get more students interested in careers  
in the science, technology, engineering, and mathematics (STEM) fields. These efforts 
included, among other things, incorporating oral presentations into classes and the 
overall high school experience.

• Farnsworth (2007) discusses incorporating oral presentations into statistics and other 
mathematical courses. The author notes that this is a very powerful form of active 
learning. He also points out that this approach has a variety of benefits for both the 
student and the instructor. One of the main benefits is that it requires students to be 
involved in the course. He states, “They are more-or-less forced to be engaged in the 
course, which may be considered as to be an advantage” (p. 696).

• It is important that students be able to convey the knowledge they have learned 
throughout their college experience. Upon graduation most students will go on job 
interviews. In order to demonstrate their competence and get the job, they must be 
able to successfully communicate their skills, knowledge, and experience to the 
prospective employer. Additionally, insofar as the goal of the college experience is to 
produce educated and engaged citizens, students must be able to convey the ideas 
they have learned within the walls of the academy to the population at large.

Qualities of a Good Presentation - Content
• While many overlook the content of a presentation and focus instead on the delivery, it 

is important to understand that a carefully crafted message is a prerequisite to 
delivering an effective presentation. Even Wallace Bacon who is considered by many 
to be the father of oral interpretation and advocated the use of voice and body to 
communicate noted the importance of content. In the opening paragraphs of his 
influential text, The Art of Interpretation, Bacon (1966) states, “Speech cannot be 
divorced from subject matter, for a man speaking is a man speaking something, and 
the ‘something’ is what most concerns him” (p. 3). Baker and Thompson reinforce this 
when they state, “We believe that if students focus on preparing and delivering an 
effective message, the messenger attributes will come along almost automatically” (p. 
216). Many are shocked to learn that most public speaking textbooks and courses 
focus primarily on communication theory and message construction.

• Speaking in terms of content there are several qualities or characteristics of a “good” 
or effective presentation. A quick scan of any of the popular public speaking textbooks 
on the market today will reveal the importance of these qualities.

• Developed for a specific audience. It is often said that public speaking is an 
audience-centered activity (O’Hair, Stewart, and Rubenstein, 2010). This 
means that the audience is central to the process and should be the primary 
concern of the speaker. A quality presentation is developed taking into account 
the needs, expectations, experiences, and desires of the audience. The topic, 
supporting materials, language techniques, and delivery strategies are selected 
with the speaker’s specific audience in mind.
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• Has a clear and specific purpose. If a speaker cannot state in one concise 
sentence what a speech or presentation is about, then they have not yet 
focused their topic and purpose enough. English and public speaking 
instructors often refer to this as a thesis statement. Even if a presentation does 
not have a thesis statement in the formal sense, it must contain a clear 
statement that tells the audience the exact topic, focus, and purpose of the 
speech. This is essential not only to developing a coherent presentation, but 
also to achieving the aforementioned educational benefits.

• Clearly and explicitly organized. Good presentations have clear parts. They 
have a clear introduction, body, and conclusion. The body of a speech or 
presentation should consist of clearly focused and distinct main points or 
subject areas. While writing papers is similar in many ways to developing 
presentations, there are many differences. Beginning speakers often feel that 
they should strive to achieve the same sense of “flow” that they do when writing 
a paper. This is not the case. Audiences need to be able to discern the 
organizational structure of a presentation. Thus it is important to make it clear 
by using techniques such as signpost transitions. “Now that we have talked 
about this, let’s take some time to talk about that.” Another strategy is to use 
pointer phrases that call an audience’s attention to specific aspects of the 
speech or presentation. “You’ll remember this chart as we looked at it while 
discussing the first major theme into today’s presentation.”

• Previews and reviews ideas. Shafer (2009) states that speakers must 
remember the “three Ts” (p. 48). “Tell them what you’re going to tell them 
(introduction), tell them (body), and tell them what you told them 
(conclusion)” (p.48). Speakers should preview the specific main points or ideas 
of their presentation in the introduction and review them in the conclusion. This 
provides structure to the speech. It also makes use of strategic repetition, which 
helps audiences remember key ideas and information.

• Contains necessary supporting information. O’Hair et al. (2010) state, “Good 
speeches contain accurate, relevant, and interesting supporting material in the 
form of memorable examples, narratives, testimony, facts, and statistics” (p. 
133). Speakers must support assertions and claims made with specific 
supporting information found by conducting research. It is important to stress 
this point to students not only due to the ethical obligation speakers have to 
audiences, but also to help students develop the important skill of supporting 
their ideas with those found in published literature.

• Orally cites sources used. Just as a written paper contains appropriate source 
citations in the form of parenthetical references or footnotes, oral presentations 
must also contain citations. This is done in the form of an oral source citation. 
This typically involves telling the audience the title, type, date, and author of the 
source that the information has come from as it is delivered (Beebe and Beebe, 
2010). Oral source citations should be integrated throughout the presentation in 
order to give proper credit to sources.
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• Written as an outline. The easiest way to develop a clearly organized speech is 
to write it in outline format. Outlines are a great way to keep information 
organized and visually see the organizational structure of a speech. They also 
teach students to hierarchize information, which is an important skill for 
learning. Outlines should be written using proper conventions. Roman numerals 
denote main points while capital letters, numbers, and lowercase letters are 
used for sub-points and supporting information. Proper outlines NEVER contain 
bullet points!

Qualities of a Good Presentation - Content
• While content is crucial, it all comes down to delivery. Even the most expertly crafted 

message can fall flat if delivered poorly. In an article about the importance of 
overcoming the fear of public speaking, Catherine Goulet from FabJob.com states, 
“Poor delivery can make the most interesting topic sound boring, while excellent 
delivery can make even a dull topic come alive” (2006).

• Below are a few characteristics and qualities of an excellent delivery. The type of 
delivery that can make a topic - and audience - come alive.

• Extemporaneous and conversational. Public speaking does NOT involve 
reading to an audience. While undergraduate students often feel that reading a 
paper word-for-word to the class constitutes giving a presentation, this is not 
the case. Speakers should speak extemporaneously. This means that while 
they may have prepared the entirety of their presentation ahead of time, they 
deliver it from brief notes and work out the exact wording while they speak. 
Speakers should also strive to speak conversationally. Think about all the 
qualities that make conversations great. They are warm, natural, and relaxed. 
These are the qualities that speakers should exhibit when delivering a speech 
or presentation. Of course, presentations should be more formal and better 
organized than a conversation.

• Delivered from brief notes. Grice and Skinner (2011) offer very sound advice 
when they state, “The only rule for the speaking outline is that it be brief” (p. 
192). They also suggest that speakers stick to key words and phrases when 
developing speaking notes. Research has shown that when a speaker glances 
at notes during a speech they can only focus on a few words. Thus, if the 
speaking notes consist of large chunks of text they’ll be useless to the speaker. 
Additionally, if the notes are too detailed the speaker is often tempted to read. 
Speaking notes should consist of a brief keyword or key phrase outline. Note 
cards in the 3x5 or 4x6 size work best for most short presentations.

• Speaker is enthusiastic and engaging. Enthusiasm makes a world of difference. 
Almost any speech teacher will tell you that the main difference between a B 
and an A speech is often a student’s level of enthusiasm. A speech can be well-
organized, properly supported, and delivered extemporaneously, yet if it is not 
delivered with enthusiasm it’ll fall flat. Good speakers appear genuinely 
interested in the topic and speaking occasion.
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• Speaker is relaxed and confident. While nearly everyone feels nervous when 
speaking to an audience, it is important for speakers to project confidence. 
Hamilton (2006) points to a variety of research which shows that speakers who 
appear confident are more likely to be perceived as competent and credible 
than those who appear nervous. It is imperative that speakers develop 
strategies for managing anxiety and work to boost their confidence level.

• Make eye contact and smile. Eye contact is of utmost importance when 
delivering a speech. While there is no actual connection, most people associate 
eye contact with truthfulness and credibility. Eye contact also helps arouse and 
maintain audience interest and attention (German, Gronbeck, Ehninger, & 
Monroe, 2004). Research has also been done to show that one of the best 
ways for a speaker to build positive rapport with an audience is to smile at 
them.

Qualities of a Good Presentation - In Brief
• Baker and Thompson (2010) sum it up nicely when they tell us that in terms of content 

a good presentation is clear, memorable, and useful; and in terms of delivery a good 
speaker is knowledgeable, genuine, and likable.

A Bit About PowerPoint
• Mahin (2004) notes that according to Microsoft’s own estimates PowerPoint can now 

be found on 250 million computers worldwide. It has indeed become the gold standard 
in both business and education. It is important that students understand how to 
develop PowerPoint slide shows (as well as those developed using other slideware) to 
properly supplement oral presentations.

• A properly designed slide show can enhance an oral presentation and help clarify and 
reinforce important points. However, a poorly constructed slide show can distract the 
audience and prevent the speaker from accomplishing their goal. 

• Below are a few points to tips to remind students of when developing slide shows.

• Simplicity is key. The K.I.S.S. principle definitely applies to slide shows - keep it 
simple, stupid. While Microsoft’s PowerPoint and Apple’s Keynote contain a 
variety of amazing and visually-appealing transitions and animations, they often 
do more harm than good. The audience’s main focus should be the oral 
presentation. The slide show is merely a supplement. If the audience begins 
thinking more about the graphics and visual effects than the content of the 
speech, the speaker has failed. Speakers should first carefully plan and outline 
their presentation. They should then reflect on what parts of their presentation 
need visual support or reinforcement. They can then begin creating their slide 
show being careful to include only necessary text and graphics; and keeping 
animations, transitions, and other multimedia elements to a minimum.
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• Avoid “chartjunk”. Edward Tufte has emerged as a very vocal critic of 
PowerPoint and other slideware. He believes that these programs do more 
harm than good. He coined the term “chartjunk” to refer to unnecessary and 
distracting visual elements in charts and graphs (Tufte, 2006). These elements 
are not needed for audience comprehension and they often distract the 
audience. In a Wired magazine article titled, “PowerPoint Is Evil,” Tufte states, 
“At a minimum, a presentation format should do no harm. Yet the PowerPoint 
style routinely disrupts, dominates, and trivializes content” (para. 9). Again, 
keep slide contents to a minimum and use only those elements necessary to 
aid in audience comprehension of information.

• Stick to keywords and short phrases. O’Hair et al. (2010) advise that speakers 
follow the “eight-by-eight” rule that states each slide should contain no more 
than eight words per line and eight lines per slide (p. 317). It is a good idea to 
stick to keywords and short phrases on slides. They should reinforce what is 
being said, but not give it away. Remember that the audience’s main focus 
should be the speaker’s words, not the slides. 

• Face the audience. While it can be tempting not to, speakers should always 
remember to face the audience. It is perfectly acceptable and is good practice 
for a speaker to occasionally glance at or refer to their slides. However, they 
should keep eye contact and focus on the audience. It should also be pointed 
out that while slide shows can help speakers stay on track, they should not 
serve as a speaker’s notes. Slides are for the audience, not the speaker.

• Deliver a presentation, not a slide show. It is a very subtle distinction, but 
speakers must be reminded that they are delivering a presentation and not 
presenting a slide show. The slide show should supplement the oral 
presentation, not the other way around. By focusing on the content and delivery 
of their message and keeping the slide show simple, speakers can ensure that 
they aren’t upstaged by their slides.

Dealing With Nervousness - Communication Apprehension
• Communication researcher James McCroskey first coined the term and introduced the 

construct of communication apprehension in 1970 (Lederman, 1982). He originally 
defined it as “a broad based anxiety related to oral communication” (Richmond & 
McCroskey, 1989, p. 37).

• McCroskey’s initial conception underwent considerable revision and the current widely 
cited definition defines communication apprehension as “an individual’s level of fear or 
anxiety associated with either real or anticipated communication with another person 
or persons” (McCroskey, 1986, p. 24).

• This definition takes into account that one can get nervous in a variety of 
communication contexts, not just public speaking. Additionally, it reminds us that for 
some the very thought of having to deliver an oral presentation can induce anxiety. 
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O’Hair et al. (2010) refers to this as “pre-preparation anxiety” or “preparation 
anxiety” (p. 44). Anxiety that begins long before the speech itself.

• It is important to note that communication apprehension is very real. It is just like any 
other type or form of anxiety. In fact, Andrews, Andrews, and Williams (2002) state that 
some doctors have included speech anxiety on a list of stressors that can contribute to 
heart disease. Most people can learn to manage communication anxiety on their own. 
Although in extreme cases individuals may require professional help or treatment.

• Francis and Miller (2008) conducted a study to measure the communication 
apprehension levels of first-generation college students at a public midwestern 
community college. They found that the first-generation students were apprehensive in 
relation to oral communication. Additionally, they found that the students had a high 
level of apprehension related to public speaking. Few studies have explored the 
communication apprehension of this population. However, this study suggests their 
level of apprehension may be high. This population already experiences other issues 
and challenges as documented in the literature. First-generation students comprise a 
significant portion of the community college student body.

• There is ample research to show that communication apprehension has adverse 
effects on students and the learning process.

• Dobos (1996) found that students with high levels of communication 
apprehension are less motivated to participate in active learning activities. In 
her study, 96 college students were put into cooperative learning groups of four 
to six and asked to complete various tasks. The students completed the small 
group portion of the PRCA-24 as well as instruments designed to self-asses 
their level of participation and satisfaction with the activity. Students who had 
higher levels of small group apprehension participated less in the group activity 
and were also less satisfied with it. 

• Research has also suggested that students with high levels of communication 
apprehension suffer in terms of grades and retention. McCroskey, Booth-
Buterfield, and Payne (1989) conducted a longitudinal study in which they 
followed a group of college students beginning as freshman. They found that 
students with high levels of communication apprehension were more likely to 
drop out. They also found that students with high levels of communication 
apprehension have lower GPAs than students with low levels.

• Williams (2000) argues that students with higher levels of communication 
apprehension aren’t engaging in deeper processing or learning of information. 
Her study was conducted on college students enrolled in a freshman physics 
course. She administered the PRCA-24 instrument and a test designed to 
measure both memorization of concepts and the ability to apply these concepts 
to their personal lives and external situations. She found that students with high 
levels of communication apprehension memorized concepts at the same rate 
as students with lower levels. However, she discovered that students with high 
levels of communication apprehension were less likely to be able to apply these 
concepts to the real world.
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Dealing With Nervousness - Some Best Practices
• Incorporate “low-stakes” speaking opportunities. Instructors wishing to assign oral 

presentations should make sure that students have ample informal opportunities to 
speak during class. McCroskey (1986) states that lack of positive prior experience is a 
major cause of communication anxiety. When instructors incorporate trivial low-stakes 
speaking opportunities they can reward students with lots of positive feedback. This 
teaches students that speaking in class isn’t so scary after all. Instructors can begin 
class with a question of the day for which there are no wrong answers. The questions 
don’t have to be course-related. Ask them to share what they did over the weekend, 
what they’d do if they won the lottery, or what their thoughts are about a current 
situation with a celebrity. Again the key is to allow students to speak without the fear of 
being wrong. Make sure to respond positively to their contributions.

• Don’t allow students to use nervousness as an excuse. While anxiety is very real, DO 
NOT allow students to use it as an excuse for poor performance, lack of preparation, 
or a reason for not wanting to present. We all get nervous, but at the end of the day 
we have to get over it and get the job done. Instructors should take time to address 
nervousness and offer strategies for managing it. However, when it comes time for 
students to deliver their presentations, offer little sympathy and adopt a hardline 
approach that the show must go on as planned.

• Have students complete the PRCA-24. Just how nervous are your students about 
delivering oral presentations? The Personal Report of Communication Apprehension 
(PRCA) is an instrument designed by James McCroskey to help you answer this 
question. Watson (1990) states that this is the most widely used instrument in college 
classes to assess student communication apprehension. The instrument is designed 
to measure overall anxiety as well as anxiety in four specific communication contexts: 
interpersonal or dyadic, small group, meeting or large group, and public speaking. A 
variety of studies have confirmed the validity and reliability of the instrument. The 
PRCA-24 can help students see just how nervous they are related to communication 
and can provide a foundation for developing strategies for managing it.

• Preparation is key. Bippus and Daly (1999) point to a variety of studies that have 
demonstrated that lack of preparation is a significant contributor to communication 
apprehension. When speakers take the time to carefully research their topic, outline 
their speech or presentation, and practice their delivery, they are likely to be far less 
nervous than if they did not prepare. Speakers often worry that they will make 
mistakes, not know what to say, or not be able to properly answer audience questions. 
All of these concerns can be addressed by taking the time to prepare and practice.

• Encourage positive thinking. Positive thinking is essential to managing anxiety and 
delivering an effective performance. Don’t allow students to engage in negative talk 
about their speaking skills, anxiety level, or performance. Encourage them to think 
positively and tell themselves that they will succeed and that they won’t be nervous. 
Beebe and Beebe (2010) note that there is some evidence to indicate that simply 
believing a technique or strategy will reduce anxiety, may in fact help to reduce 
anxiety. Fletcher (1995) offers speakers this tip, “Visualize yourself succeeding” (p. 5). 

8



He notes that prior to a speech or presentation speakers should imagine themselves 
delivering the presentation and succeeding at doing so.

Assessing and Grading
• One of the biggest challenges instructors face involves how to grade and assess 

speeches and presentations. Many instructors feel that they are not properly trained or 
equipped to evaluate presentations.

• It all begins with understanding the principles of an effective presentation and building 
those into the design of the assignment. Instructors need to realize that they don’t 
need to give the level of critique or evaluation that a speech instructor would. The 
goals should be to assess wether or not the student has delivered and effective and 
professional presentation.

• Below are some best practices to keep in mind when evaluating presentations.

• Focus on the message too. Baker and Thompson (2010) advise instructors to 
make sure to assess both the message and the delivery of the message when 
providing presentation feedback to students. They note that focusing entirely on 
the delivery can actually increase a student’s anxiety as well as exacerbate 
their insecurities. It is important to remember that developing the content is a 
critical part of the process of developing and delivering an effective 
presentation. Thus, feedback must be given about the content. Additionally, the 
content of a presentation is often what is most important to class presentations 
across the disciplines and is the aspect the instructor is most comfortable 
critiquing and evaluating.

• Clearly communicate grading criteria. As with anything, students must clearly 
know and understand the criteria on which they will be graded prior to 
beginning work on the assignment. Make sure to give students a copy of the 
rubric and/or checklist you will be using to grade their work. Take time to fully 
explain the items and answer questions as needed. Be prepared to spend 
some time discussing the various public speaking-related concepts. Schullery 
and Gibson (2001) found that instructors often assign communication tasks to 
their students such as small group discussions or presentations, yet they fail to 
teach their students the process. It is crucial to help students understand what 
constitutes a quality presentation.

• Provide comments and feedback. Rubrics and checklists are very helpful when 
grading speeches and presentations. However, it is also important for 
instructors to provide written comments for students. Written comments should 
address both what the student did well in addition to areas the student needs to 
work on for future improvement. One rule for giving critique is to follow the 
format: descriptive, value, and evaluative. First, point out what the student did, 
“You organized your information and made use of transitions between main 
points”. Second, discuss the value or principle underlying the critique, “It is 
important for presentations to be clearly organized so that the audience can 
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follow along.” Third, provide an evaluative comment based on this, “Because 
your presentation was carefully organized it was easy to listen to and simple to 
understand. Great job!” Encourage students to read their feedback and not just 
look at the score or letter grade. One trick to force this is to return the 
comments a class period prior to revealing their grade.

• Leave “space” between presentation and feedback. Don’t respond immediately 
to a student’s presentation. Take time to carefully think about your comments 
and feedback. This is especially important if you aren’t familiar with critiquing 
oral presentations. Your goal is to accurately assess the student’s presentation 
and provide feedback to help the student improve. However, poorly developed 
comments can do more harm than good and increase the student’s level of 
anxiety or apprehension. Take time to think about your comments. This also 
allows the student an opportunity to reflect on his or her work. 

• Encourage peer and self-evaluation. Nearly every speech instructor requires 
students to evaluate themselves and others. The instructor isn’t the only person 
in the room with valuable things to say. Students should be required to give 
substantive feedback to one another. Students often learn great techniques and 
strategies for their own presentations (as well as mistakes to avoid) from this 
process. They should also be encouraged to evaluate their own work. Students 
should spend time thinking about the ares in which they excel and the areas in 
which they need improvement.

• Incorporate principles from your field. If there are specific ways that 
presentations are given or critiqued within your field or discipline, you should 
work to incorporate those into the assignment. This is especially important for 
professional and workforce programs where the students will actually be 
delivering presentations in front of professionals in the field. Doing this not only 
helps students develop presentation skills, but it also introduces them to the 
conventions and standards of their field.

Group Presentations
• Group presentations are popular in college classes. Group presentations encourage 

teamwork and collaboration between students. They also help students gain 
experience working in teams, which is another vital skill students need to learn in 
order to prepare for the working world.

• The same basic presentation principles apply to group presentations.Below are a few 
tips and best practices unique to group presentations.

• Select a moderator. Beebe and Beebe (2010) suggest that groups select a 
moderator to guide the presentation and ensure that it flows smoothly. The 
moderator is responsible for getting the presentation started, introducing the 
speakers, and ensuring that the transitions between speakers occur as planned. 
The moderator is also responsible for monitoring time and directing the question 
and answer session.
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• Establish transitions between speakers. Transitions between speakers should 
appear natural and occur in a seamless manner. O’Hair et al. (2010) suggest that 
groups decide if the moderator will introduce each speaker or if speakers will 
introduce the next speaker. Griffin (2011) suggests that the content be divided 
between speakers in logical ways. For example, groups can use the parts of the 
speech to split up the speaking duties. One member can deliver the introduction, 
another the first main point, another the second main point, and so on.

• Have one person design the visual aids. PowerPoint slide shows or visual aids 
should have a consistent look and feel. The same rules that apply to slide shows 
used by individual speakers also apply to slide shows used by groups. O’Hair et al. 
(2010) suggest tasking one person with developing the design of the slide show. 
This will ensure consistent font, color, images, and writing style.

• Practice as a group. Practicing is the key to success. Groups should practice their 
presentation together. Just as individuals should practice multiple times, so should 
groups. Both Beebe and Beebe (2010) and O’Hair et al. (2010) stress the 
importance of group practice sessions. It is also a good idea for individual groups 
members to practice prior to the group practice session.

• Pay attention to “off stage” behavior. While audiences tend to focus on the person 
who is speaking, they also look at presenters who are not speaking. Group 
members must pay attention to their nonverbal behaviors when they are not 
speaking. They should sit or stand quietly off to the side and avoid any distracting 
behaviors such as fidgeting with their hands, pacing, or rolling their eyes.

Conclusion
• There are many benefits and advantages to assigning oral presentations. With a little 

bit of work and preparation you can ensure that your students deliver excellent 
presentations and get the most value out of the assignment. There are lots of 
resources available to help you in this endeavor.

• If you have questions or comments, please feel free to contact me via email at 
dpainter@polk.edu.
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